One of the objectives of comparative education research is to compare within a certain period of time educational systems that have developed in similar or different environments and processes. The aim of this qualitative study is to compare the value education in Turkish and Iranian seventh-grade social studies textbooks. Data were collected using document analysis. Results show that both books underscore the values of scientificity, sensitivity and responsibility. Unlike the Turkish social studies textbook, the Iranian social studies textbook addresses the religious aspects of those values as well. The Iranian social studies textbook also highlights the values 30% more than its Turkish counterpart. This article examining textbooks is limited to determining the placement of values; it is not intended to measure the effectiveness of textbooks in the formation of attitudes.
INTRODUCTION
Comparative education goes back a long way and is believed to originate from observations and exotic stories of ancient travelers of antiquity and from the adaptation of courses inspired by foreign applications (Noah and Eckstein, 1969) . Comparative education is mostly associated with art because it dominates learning and teaching practices (Hilker, 1962) . Comparative education research has gone through different stages throughout history. The nineteenth century witnessed the first stage, where the propositions of Marc-Antoine Jullien de Paris in 1817 are considered the earliest scientific studies on the issue (Kaloyannaki and Kazamias; ). The comparative education research of the nineteenth century focused on collecting, comparing and documenting education systems to ensure that good practices are accessible to others as well. Borrowing an education system was considered practical or pragmatic in the nineteenth century, which is therefore also referred to as the "period of borrowing" (Fraser and Brickman, 1968) .
The first half of the twentieth century witnessed the second stage, which is also referred to as the prediction period of comparative education research. The dominant premise of this stage was that not every education system can be borrowed and that the relationship between society and education should be taken into account when borrowing an education system. The pioneers of this field, Sir Michael Sadler and his successors Friedrich Schneider from Germany and Robert Ulich from the United States believed that every educational system was based on a wider world of social E-mail: kemalkaya@yyu.edu.tr.
Author(s) agree that this article remain permanently open access under the terms of the Creative Commons Attribution License 4.0 International License and cultural causes, and therefore, they suggested that some filters be used instead of borrowing an education system directly. Inspired by Sadler and his successors, the comparative educators of that period took into account the results of research before adapting the experiences of an education system to another country and focused on predicting the achievements of that education system instead of borrowing it. Educators of the period concentrated also on foreign experiences because they aimed to protect themselves from harmful effects while analyzing the achievements and failures of other education systems (Farjad, 2000) . Educational experiences vary across cultures and depend on cultural background and intelligence.
The third stage of comparative education, aka the period of analysis, corresponds to the twenty-first century, when educators focus on developing the relationship between countries due to the increase in international relations (Arnove, 1999) . Many authors, such as Schneider and Kandel, argue that sensitivity arising from comprehensive analyses can help reduce the obstacles of nation-centered perspectives and contribute to the development of international understanding (Rust et al., 2009) .
In today's rapidly connecting world, comparative education can contribute to international peace and social justice. There is nothing wrong with states defining education from a humanist perspective rather than a capitalist perspective and being inspired by the successful implementation of other education systems and focusing on the well-being of their peoples, cultures, economies and policies while developing their own education systems.
The Turkish dictionary defines the term "value" as an abstract measure to determine the significance of something or worth that corresponds to something while society defines it as a belief that determines whether something is desired or not (Güngör, 1993) . It is, however, defined and classified in different ways in the literature.Values are defined as generalized basic moral principles that are deemed necessary by the majority of the members of a community or society for their survival, unity, functioning and continuity or as beliefs that symbolize their common feelings, thoughts, goals and interests (Kızılçelik and Erjem, 1994) . In social sciences, values are defined as the criteria used to guide and determine people's behavior and to assess people and events or as high-level concepts and objects that symbolize ideal and desirable behaviors and lifestyles, and specific concrete conditions and general principles that help people make the right decisions (İmamoğlu and Karakitapoğlu, 1999) . Values are not individual aspirations or tastes, but are universal elements accepted by groups or societies as good and desirable for all (Silah, 2000) . According to Durkheim, one of the basic conditions that make a mass of people into a society is the presence of sufficient homogeneity among those people. Undoubtedly, education plays an important role in creating that homogeneity. It also passes down social values and culture from generation to generation, ensures social cohesion and leads society towards common goals (Tezcan, 1997) because schools provide students with the opportunity to socialize and adopt social values (Ercan, 2001) . Schools are responsible for teaching the values that have been clearly stated, or not stated, in the curriculum for culture transfer, disciplining students in accordance with rules, contributing to their moral development and shaping their characters and selfperception in a desired manner (Akbaş, 2004) .
As is known, curricula provide and limit the qualifications that students are expected to develop. The main source of textbooks is the curriculum. Teachers and their tools and materials play a key role in helping students learn the knowledge, skills, values and attitudes in curricula. The most commonly used materials are textbooks (Kılıç and Seven, 2002) because students spend most of their time in school with textbooks. Shannon (1982; in Ho and Hsu, 2011: 93) reported that students spent 70-95% of their time in classrooms on activities based on textbooks. Adıgüzel (2010) and Karaca (2011) found that teachers in Turkey generally used textbooks to teach. In fact, textbook-based education in both countries is a legacy of traditional Islamic education. A challenging examination system together with textbook-based education is a fundamental approach adopted by both countries to raise students" awareness of values and encourage them to internalize them. Therefore, social studies and equivalent courses, which provide a lot of knowledge, skills and values, are offered to students in many countries (United States, Australia, New Zealand, Finland, France, Turkey, Iran etc.). One of the objectives of comparative education research is to compare, within a certain period of time, educational systems that have developed in similar or different environments and processes. Although Turkey and Iran have undergone similar modernization processes, they claim to belong to and represent different worlds of thought. The aim of this study was, therefore, to compare Turkish and Iranian seventh-grade social studies textbooks in terms of value education.
Based on the significance of social life, values play a key role in the education systems of many states today. The National Council for the Social Studies (NCSS; prepared in the USA clearly specifies what values should be taught in schools, especially in social studies education. The values that should be taught directly in the social studies programs in Turkey are taught with reference to related learning areas. The social studies curriculum introduced in 2005 for 4-5 and 6-7 grades specifies the values that should be taught to students and treats the values and their teaching under a separate heading (MoNE, 2011) . Of all primary, secondary and elementary social studies curricula in the Republican period, it is the first to directly include values education.
However, the curriculum revised in 2017 and introduced in 2018 makes more mention of values. The textbooks successfully capture the values stated in the objectives and explanations of the curriculum and presented on the basis of grade levels (MoNE, 2018) .
Previous studies
Research on values education has been conducted for a long time in most developed countries. However, it has increased in Turkey only in the last two decades (Akengin et al., 2009; Baydar, 2009; Demircioğlu and Tokdemir, 2008; Demirhan, 2011; Dilmaç, 2007; Dilmaç and Ekşi, 2007; Doğanay, 2006; Ekşi, 2003; Kale, 2007; Kan, 2010; Katılmış et al., 2010; Kenan, 2009; Kıncal and Işık, 2005; Koç, 2007; Sarı, 2005; Tezgel, 2006; Topkaya and Yavuz, 2011; Tozlu and Topsakal, 2007; Yiğittir and Öcal, 2011) . Çelikkaya (2016) , Çelikkaya and Esen (2017) and Çelikkaya and Kürümlüoğlu (2018) investigated what values were addressed in the fourth-and fifth-grade social studies textbooks, what preservice social studies teachers thought about those values, and in what way proverb and idioms were included in the curricula. Aktan and Padem (2013) focused on the values in the texts in the primary school fifth grade textbook while Topkaya and Tokcan (2013) investigated how often the sixth grade social studies textbook addressed values. As can be seen, these studies focus on the pre-2018 curricula and textbooks and do not make any comparative analysis. Moreover, there is no research on the seventh-grade social studies textbooks.
Turkey has a lot in common with its eastern neighbor, Iran, in terms of social structure and cultural codes. However, they have constructed a different sense of belonging and representation throughout history. The social studies textbooks currently used in Iran were rewritten after 1979 to make children adopt a narrowly defined state ideology. The objective of the Iranian textbooks is to create citizens who have adopted the values and appropriate political stance approved by the state. The Iranian government prioritizes certain values to achieve individual and social transformation in line with certain objectives, which clearly shows that textbooks are used for political agendas (Mehran, 1989; Mirfakhraie, 2016) .
Research shows that social studies education in democratic states, such as the USA, highlights social and democratic values rather than individual ones (Merey et al., 2012) . According to Parker (2009) , the role of social studies education becomes more and more ambiguous as we move from social to individual values because the latter play a key role in individual decisions. Social studies curricula and textbooks, should therefore, by their very nature, promote general values, not individual ones.
In recent years, there has been an increase in the number of studies on values in the Iranian social studies curriculum and textbooks (Mehran, 1990 (Mehran, , 2003 Higgins Kaya 597 and Shoar-Ghaffari, 1996; Zarean, 1998; Hakimzadeh and Mousavi, 2009; Mehrmohammadi, 2013; Azadmanesh and Husseini, 2014; Mirfakhraie, 2015; Imani, 2017; Yazdani and Maryam, 2017) . Hedayati et al. (2017a) demonstrated the significance of value education in teacher education. Sarlak and Saadatmand (2013) conducted a content analysis to address citizenship education in the Iranian primary and secondary school social studies textbooks. Soltan-zadeh and Farouk (2010) identified the national and Islamic concepts in the Iranian social studies textbooks. Mehran (2010) determined how the pre-2010 Iranian social studies textbooks portrayed Arabs.
Significance of the study
Comparative studies on values address value priorities of people with different cultural backgrounds (Schwartz, 1992; Schwartz et al., 2001) , values in social studies curricula in Turkey and US (Merey et al., 2012) and citizenship and its education in Turkey and Iran (Suphi, 2010; Genç, 2018) . There are very few comparative studies on curriculum and social studies textbooks in terms of values education. We, therefore, believe that determining to what extent the Turkish and Iranian social studies textbooks focus on value education and what values they emphasize will help to fill that gap in the literature and pave the way for further research. However, there are no studies comparing value education in social studies textbooks in different countries, especially in Turkey and Iran. We, therefore, believe that this study will fill the gap in the literature and provide insight for further studies.
METHODOLOGY

Research design
This was a case study. Case study is a qualitative research method used to understand a social phenomenon in its natural setting. It allows detailed descriptions and convincing generalizations through syntheses that help in-depth understanding of a context and phenomenon (Büyüköztürk et al., 2008) . The objective is to describe a sample in detail (Bloor and Wood, 2006) . The aim of this study was, therefore, to accept Turkish and Iranian seventh-grade social studies textbooks as phenomena and put forward results based on their comparison.
Participants
The current editions of Turkish and Iranian seventh-grade social studies textbooks were provided. Turkish and Iranian students do not take social studies courses at the same age. For example, eighth-grade Turkish students are offered the Revolution History course instead of the social studies course. However, eighth-grade Iranian students are offered the social studies course. The study sample consisted of Turkish and Iranian seventh-grade social studies textbooks because Turkish and Iranian seventh-grade students are of the same age. The objective of the social studies curriculum updated in 2017 in Turkey is to turn students into individuals who adapt to social and economic conditions and play active roles in the face of rising international competition. The current conditions have led countries to seek educational models that help raise innovative individuals with critical thinking skills who have the ability to take responsibility, solve problems and make decisions. The Ministry of National Education (MoNE, 2018) defines the main objective of the social studies curriculum as transforming students into individuals who feel a genuine sense of commitment to the society in which they live, use science and technology effectively, possess technical knowledge and skills and are aware that being an individual also means belonging to a larger global family. The Turkish seventhgrade social studies textbook (Tsst, 2018) based on the updated curriculum consists of 7 learning areas divided into 7 units and 43 topics.
The Iranian social studies curriculum was revised, and the textbook was rewritten in 2017. The new curriculum based on constructivism defines the social studies course as an important course that discusses the events (political, economic, economic, cultural and environmental) that take place in different times (now, past and future). It mostly addresses history, geography, civilization, law and human science. As in Turkey, the Iranian social studies course is associated with other courses. The Iranian social studies textbook based on the new social studies curriculum consists of 5 learning areas, 12 chapters and 22 units, each associated with other subjects. The main objective of the Iranian national education social studies curriculum is to inform students about personal and social fields of education within the framework of a unitary belief required by human nature. The aim of the social studies course is to transform students into devout and responsible individuals who protect the ethical and religious values and interests of Iran and its cultural identity in personal and social spheres. The social studies course is described as closely related to life skills (Isst, 2018) (Table 1) .
Data collection and analysis
Data were collected using document analysis. Document analysis is a qualitative research method used to analyze written materials that contain information about a phenomenon or phenomena of interest (Yıldırım and Şimşek, 2005) .
The objective of induction analysis is to reach concepts and relationships that can explain data. Induction analysis was used in this study, in which data were coded, themes were developed, organized and defined according to codes and themes, and results were interpreted (Yıldırım and Şimşek, 2005) .
Validity of the instrument
A form was developed to examine the values in the Turkish and Iranian social studies curricula. The form is based on 18 (eighteen) values which both curricula aim to help students to develop. In qualitative studies, observations and interviews should be conducted by more than one person in order to increase internal validity and minimize observer bias (Büyüköztürk et al., 2008) . For analysis, the researcher read all the learning outcomes in the textbooks and encoded the overt, covert and associative learning outcomes concerning the values onto the related value box. Two more experts, who have conducted research on this subject matter, read and coded the textbooks as well. The results of the three analyses were compared for compliance. The number of agreements and disagreements was determined, and interrater reliability was calculated using the formula [Reliability = (number of agreements) / (number of agreements + number of disagreements)] suggested by Miles and Huberman (1994) . A score higher than 70% indicates acceptable interrater reliability (Miles and Huberman, p. 64) . The interrater reliability in this study was found to be 0.81. For the codes on which there was disagreement, a fourth expert coded the values. These codes were combined to develop subthemes under the eighteen values in the Turkish and Iranian social studies textbooks. The results section includes direct quotes from the books regarding the values (Table 2) .
RESULTS
Results regarding seventh-grade social studies textbooks
The Turkish and Iranian social studies textbooks address the values below at varying rates (Table 3) .
Justice
The Turkish social studies textbook addresses the value of "justice (7)" seven times under the subthemes of "justice by law" and "being fair to others." Some quotes from the textbook are "It strives to increase social justice" (Tsst, 2018: 208) , "His fairness and the laws that he enacted earned him the title of "Kanuni" (Rightful)" (Tsst, 2018: 59) and "He guaranteed peoples" right to believe and made sure that the courts acted with justice and that no one was discriminated against in the Ottoman Empire" (Tsst, 2018: 200) .
The Iranian social studies textbook highlights the value of "justice" under the subthemes of "fairness," "being fair in weighing and measuring" and "ruling with justice." The Kaya 599 
Code
Subtheme Theme Scientific thinking became increasingly important, and numerous scientific studies were carried out in Europe, which paved the way for the Age of Enlightenment. Critical thinking developed. Reason was the dominant force, and scientific research focused on nature and experiments and observations in the Age of Enlightenment Appreciating scientific thinking Scientificity Galileo described the Earth revolving around the sun in his book published in 1610. Dr. Harvey conducted research in the field of medicine in 1628 Harezmi (780-850) is a scholar of mathematics, astronomy and geography. Descartes invented analytic geometry Farabi is considered one of the greatest philosophers of human history
Appreciating scientists
The advances in science and technology in the Age of Enlightenment paved the way for the Industrial Revolution The Ottoman Empire was, in fact, not completely indifferent to the scientific developments in the world and to the Age of Enlightenment in Europe. The greatest proof of this is the establishment of a modern observatory in the late sixteenth century Modernization textbook contains such sentences as "Our school administrators and teachers advise us to treat everyone morally and fairly" (Isst, 2018: 5) . It also alludes to the verse in Qur'an that commands fairness in weighing and states "We should not sin by being wrongful in weighing and overcharging people" (Isst, 2018: 36) and gives an example "Kuroş, who was a powerful sultan, ruled humanly and justly the land that he conquered" (Isst, 2018: 119) .
Caring for family unity
The Turkish social studies textbook stresses the value of "caring for family unity" under the subtheme of "care for family" with such statements as "Family is the foundation of the Turkish society" (Tsst, 2018: 85) and "Women have a very respectable position as a result of the value given to family" (Tsst, 2018: 85) . The Iranian social studies textbook also underscores the value of "caring for family unity" under the subtheme of "care for family." It contains such expressions as "Parents are good friends who love us, and when we get sick, they provide us with medication for our recovery" (Isst, 2018: 3) and "In ancient Iran, family was the cornerstone of society" (Isst, 2018: 132) .
Independence
The Turkish social studies textbook highlights the value of "independence (5)" under the subthemes of "personal independence" and "judicial independence." Some quotes from the textbook are as follows: "By identifying children as independent individuals in the society in which they live" (Tsst, 2018: 33) and "The execution of judiciary by independent courts proves the presence of the rule of law in our country" (Tsst, 2018: 209) .
The Iranian social studies textbook underlines the value of "independence (2)" under the subtheme of "independence of the country" with such statements as "It is our duty to protect the unity and independence of the country" (Isst, 2018: 9) and "and Canşiyan Eşk gradually freed his country from the domination of the Selocyan people and finally made it independent" (Isst, 2018: 121) 
Peace
The Turkish social studies textbook makes a mention of the value of "peace (4)" under the subthemes of "social peace" and "world peace" as it states "The Ottoman Empire was also referred to as "Pax Ottomana" (literally "the Ottoman Peace") because it managed to keep many nations together" (Tsst, 2018: 62) and "UNESCO (United Nations Educational, Scientific and Cultural Organization) declared 1981 as the Year of the World Peace because it was the centennial of the birth of Mustafa Kemal Atatürk" (Tsst, 2018: 220) .
The Iranian social studies textbook stresses the value of "peace (1)" under the subtheme of "world peace" and states "In addition to all these services, the Red Crescent makes an effort to maintain peace and friendship" (Isst, 2018: 24) .
Scientificity
Scientificity (52) is the value emphasized most by the Turkish social studies textbook under the subthemes of "appreciating scientific thinking," "appreciating scientists" and "modernization." The textbook states "Reason was the dominant force and scientific research focused on nature and experiments and observations in the Age of Enlightenment." (Tsst, 2018: 70) , "Descartes invented analytic geometry" (Tsst, 2018: 70) and "The Ottoman Empire was in fact not completely indifferent to the scientific developments in the world and to the Age of Enlightenment in Europe. The greatest proof of this is the establishment of a modern observatory in the late sixteenth century" (Tsst, 2018: 70) .
The Iranian social studies textbook emphasizes the value of "scientificity (32)" under the subthemes of "scientific studies," "definitions," "proof," "sources of information," "scientists" and "characteristics of scientific knowledge." The textbook states that many products, such as health care and television, are the products of scientific endeavors and address various scientific definitions. It emphasizes the value of "scientificity" through such statements as "The ancient Iranians had made progress in the fields of science (mathematics, engineering, geology etc.)" (Isst, 2018: 152) , "The questions of geography are…" (Isst, 2018: 46) and "How is soil formed?" (Isst, 2018: 86) . The fifth section "Let's Learn Where We Live" argues that spheres, books and dictionaries, and the Internet and CDs are important resources of scientific information about geography. It refers to sources of information by stating "CDs provide us with very useful information about geography" (Isst, 2018: 49) , "Today, the internet allows us to access information, photographs, maps and even films" (Isst, 2018: 49) and "Sources show us that Iran was home to great civilizations in ancient times" (Isst, 2018: 112) . The textbook also talks about climatologists (Isst, 2018: 61) , historians (Isst, 2018: 98, 105, 106) and ancient historians and their ideas. The textbook highlights the "characteristics of scientific knowledge" by stating "Historians sometimes change their knowledge according to new documents and findings" (Isst, 2018: 105) .
Diligence
The Turkish social studies textbook highlights the value of "diligence (3)" under the subtheme of "will to work" with such statements as "But he did not give up and continued to work" (Tsst, 2018: 147) and "Although those people had to deal with many difficulties, they did not give up and instead devoted most of their time to their work" (Tsst, 2018: 149) .
The Iranian social studies textbook makes a mention of the value of "diligence (3)" under the subtheme of "will to work" as well. It contains such statements as "I should listen to my teacher's advice and study my lessons and get high grades" (Isst, 2018: 8) and "If people did not have the will to work and did not try hard, they would not survive" (Isst, 2018: 33) .
Solidarity
The Turkish social studies textbook underscores the value of "solidarity (7)" under the subthemes of "social solidarity" and "international solidarity." It highlights the importance of solidarity by stating "Throughout history, societies have established institutions to meet their social assistance, solidarity and security needs" (Tsst, 2018: 168) and "The objective of the Organization for Islamic Cooperation is to protect the rights and interests of the Islamic world and to strengthen cooperation and solidarity among the member states" (Tsst, 2018: 222) .
The Iranian social studies textbook lays stress on the value of "solidarity (9)" under the same subthemes as does the Turkish social studies textbook. It contains such statements as "No one can survive alone," "All living things survive thank to other living things" (Isst, 2018: 68) and "The Red Crescent helps people affected by incidents that occur anywhere in the world." "sensitivity to living things" and "sensitivity to cultural heritage." "Those who share the same feelings can understand each other" (Tsst, 2018: 14) , "Ottoman architectural works also took into account the protection of animals" (Tsst, 2018: 86) and "Paper marbling was adopted by the Turkish civilization and it progressed together with calligraphy" (Tsst, 2018: 89) are some examples of this.
The Iranian social studies textbook addresses the value of "sensitivity (4)" under the subthemes of "sensitivity to humanity," "sensitivity to the environment and living things" and "sensitivity to cultural heritage." It highlights the importance of being sensitive to humanity by stating "We learn from the audiovisual media that many people become homeless or sick due to earthquakes, floods, fires and wars that take place all over the world. All these… events show us how beautiful empathy and friendship are" (Isst, 2018: 22) and "We should fell the same not only for fellow citizens, but also for the oppressed all over the world." Chapter 12 entitled "Conservation of Natural Life in Iran" provides many reasons and focuses on increasing students' sensitivity under the headings of "Why Should We Protect Natural Life?" (Isst, 2018: 67) and "How Can We Protect Natural Life?" (Isst, 2018: 69) . The textbook reinforces sensitivity through faith by stating "Human is not the only living thing on earth and other living things have the right to live as well because Allah has created them" (Isst, 2018: 68) . As for sensitivity to the environment, the textbook states "I should plant trees and keep the environment clean and protect it" (Isst, 2018: 11) , "We had a graduation dinner at school last year. I asked all my friends to bring their own plates and spoons, and so, we would not need to use plastics, in this way, we helped protect the environment." As for sensitivity to cultural heritage, the textbook states "Nawruz is a cultural gift of Iran to the world. Did you know that the United Nations declared March 21 as the International Day of Nowruz and officially recognized it?
Honesty
The Turkish social studies textbook makes no mention of the value of "honesty" while the Iranian social studies textbook addresses (2) it under the subtheme of "being true to one's word." It highlights the value by stating "I should not lie" (Isst, 2018: 7) and "Herodotus wrote that Iranians had three main characteristics; horsemanship, archery and being true to their word" (Isst, 2018: 147) .
Aesthetics
The Turkish social studies textbook underlines the value of "aesthetics" under the subthemes of "appreciating aesthetics" and "arts of aestheticfeeling." The textbook contains such statements as "Ottoman architectural Kaya 601 structures reflect the superior aesthetics of the era in which they were built" (Tsst, 2018: 86) and "Calligraphy is the art of writing and decorating beautifully" (Tsst, 2018: 90) . The Iranian social studies textbook places an emphasis on the value of "aesthetics (23)" under the subthemes of "appreciating aesthetics," "arts of aesthetic feeling" and "natural beauties." The statement "Art was quite advanced in Iran" (Isst, 2018: 137) alludes to the appreciation of aesthetics. The textbook refers to the arts of aesthetic feeling by stating "One of the most important pieces of the museum is the Holy Quran written with beautiful calligraphyon gazelle skin" (Isst, 2018: 98) , "Some masjids are the most important examples of Islamic architecture" and "Cemşid's throne has a universal reputation in terms of its dimensions" (Isst, 2018: 153) . As for natural beauties, the textbook remarks "Some of the best examples of natural life, such as mountains, caves, spring waters, wildlife and forests, are on the World Heritage List" (Isst, 2018: 99) .
Equality
The Turkish social studies textbook highlights the value of "equality" under the subthemes of "demand for equality," "equality before the law," "gender equality" and "social equality." The textbook includes such statements as "As a result of the French Revolution, the concepts of nationalism, equality and freedom became important all over the world" (Tsst, 2018: 72) , "The principle of equality applies to all in democratic societies. All citizens are equal before the law" (Tsst, 2018: 197) , "With the adoption of the Civil Code (17 February 1926) , gender equality was achieved in such issues as marriage, divorce and inheritance, thus leading to a significant democratic development" (Tsst, 2018: 204) and "A social state provides its citizens with equal opportunities for economic and social development" (Tsst, 2018: 208) .
The Iranian social studies textbook addresses the value of "equality" under the subthemes of "equality before the law" and "equality of access to services." The textbook contains such statements as "Everyone is equal before the law" Isst, 2018: 17) and "The Red Crescent remains neutral in wars and conflicts and helps people in need, regardless of race, nationality and language" (Isst, 2018: 25) .
Freedom
The Turkish social studies textbook makes reference to the value of "freedom (30)" under the subthemes of "appreciating the idea of freedom," "freedom of communication," "freedom of belief and expression," "freedom of travel and settlement," "freedom of education," "freedom of work" and "freedom of the country." Some examplesentences are as follows: "The ideas of equality, justice and freedom have accelerated global democratic movements (Tsst, 2018: 72) ," "Freedom of mass communication is associated with freedom of expression referring to expression of thought by means of words, texts and pictures" (Tsst, 2018: 31) , "The Ottoman Empire granted non-Muslims rights to freedom of religion and belief and did not interfere with its subjects" religions, life styles and customs and traditions" (Tsst, 2018: 69) , "Scholasticism that dominated the medieval Europe prevented people from expressing their ideas freely" (Tsst, 2018: 148) , "People have the right to travel and settle anywhere. Restricting that rightlimits not only the use of it but also people"s access to work, education and health, and their social and economic rights and freedom (Tsst, 2018: 118) and "The objective of NATO is to protect the freedom and security of the member states" (Tsst, 2018: 221) .
The Iranian social studies textbook tackles the value of "freedom (4)" under the subthemes of "absolute freedom" and "personal freedom." It contains such statements as "I do not have absolute freedom, but I do have rights that are limited by law" (Isst, 2018: 14) and "People have been granted rights and freedom, in other words, people are not servants and slaves but have been granted freedom" (Isst, 2018: 2) .
Respect
The Turkish social studies textbook touches upon the subthemes of "respect for private life," "respect for differences" and "respect for the will of the nation" to stress the value of "respect (7)." The text on the subject "Freedom of Communication" in the unit entitled "Individual and Society" makes a reference to respect by stating "Being impartial and respecting private life are the principles by which media organizations should abide" (Tsst, 2018: 35) . As for respect for differences, the unit entitled "Global Connections" states "One way of ridding us of stereotypes is to recognize and respect differences" (Tsst, 2018: 230) . As for respect for the will of the nation, the textbook states "This statement shows respect for the will of the nation."
The Iranian social studies textbook focuses on the value of "respect (10)" under the subthemes of "respect for family members," "respect for social rules" and "respect for law." The textbook states "I should always respect family members" (Isst, 2018: 8) and "For example, it is a social rule to wait in line to get on the bus and everyone must follow it to maintain order" (Isst, 2018: 17) .
Love
The Turkish social studies textbook highlights the value of "love (1)" under the subtheme of "love among family members" with the statement "Travelers who wrote that the Ottoman family structure was very strong emphasized the love and affection among the elderly and children" (Tsst, 2018: 85) .
The Iranian social studies textbook emphasizes the value of "love (4)" under the subthemes of "love among family members," "right to love" and "love for rulers" with such statements as "Parents are our friends who love us" (Isst, 2018: 3) , "All children are entitled to love and care by their parents" (Isst, 2018: 3) and "Dehyuk, a ruler of the Med society, was loved by all because he was a benevolent and fair ruler" (Isst, 2018: 118) .
Responsibility
The Turkish social studies textbook addresses the value of "responsibility" under the subthemes of "personal responsibility" and "responsibility of the media." It contains such statements as "Each family member has rights and responsibilities" (Tsst, 2018: 211) and "The language, music, humor, characters and stories that the Media use should be age-appropriate" (Tsst, 2018: 35) .
Responsibility (53) is the second most highlighted value in the Iranian social studies textbook, which approaches it from the subthemes of "individual responsibility," "fulfillment of citizenship rights and responsibilities," "corporate responsibility," "responsibility of the state" and "responsibility to God." As for individual responsibility, the textbook states "I should avoid eating junk food and instead eat healthy food and pay attention to my hygiene and sleep" (Isst, 2018: 7) . Regarding fulfillment of citizenship rights and responsibilities, it states "As a citizen, I should work for the progress and civilization of my country" (Isst, 2018: 9) and "Preserving the cultural heritage is not a personal duty but the responsibility of all Iranian citizens" ( Isst, 2018: 28) . Concerning corporate responsibility, it says "Every corporation is responsible for providing health insurance policies for their employees" (Isst, 2018: 28) . As regards responsibility of the state, it states "The state is responsible for providing equal opportunities to all who wish to work" (Isst, 2018: 18) . To highlight responsibility to God,the textbook contains such expressions as "I am responsible for worshiping God because He provides me with mind, idea, talent, family, food…and many more hundreds of priceless blessings….I must be grateful…I must not sin…" (Isst, 2018: 7) .
Frugality
The Turkish social studies textbook makes no reference to the value of "frugality." The Iranian social studies textbook, on the other hand, addresses frugality (13) under the subthemes of "being frugal" and "religious aspect of being frugal." It provides information on money, credit card, standards, shopping, legal dimension and frugality under the heading "Spending" (Isst, 2018: 37-42) . To emphasize the importance of frugality, the textbook states "I should not let the water drain while showering or brushing my teeth. I should have dripping taps repaired" (Isst, 2018: 84) and "It is a waste of money to buy new furniture every year to keep up with fashion." As for the religious aspect of being frugal, the textbook states "Waste is a great sin in Islam" (Isst, 2018: 40) .
Patriotism
The Turkish social studies textbook tackles the value of "patriotism" under the subthemes of "love for cities" and "Atatürk's love for the homeland." The sentences "Out of love and respect for Akçakoca, the city of Kocaeli and the district of Akçakoca of Düzce were named after him" (Tsst, 2018: 54) and "This shows that Mustafa Kemal Atatürk was filled with love for freedom and homeland even in those years" (Tsst, 2018: 202) emphasizes the value of "patriotism."
The Iranian social studies textbook talks about the value of "patriotism (11)" under the subtheme of "love for the country." To highlight it, the textbook states "Iran is a large and beautiful country with natural beauties and historical treasures" (Isst, 2018: 90) , "Iran is our home" and "The village where I live now is part of Iran, which is our precious country" (Isst, 2018: 50) .
Altruism
The Turkish social studies textbook mentions the value of "altruism" under the subthemes of "helping those in need" and "social welfare." Some example sentences are "Turkey has helped many refugees from countries such as Afghanistan, Iraq, Syria and Sudan and guaranteed their safety" (Tsst, 2018: 120) and "Offering social assistance to people and other living beings, these institutions have protected human and animal rights" (Tsst, 2018: 200) .
The Iranian social studies textbook concentrates on the value of "altruism (10)" under the subthemes of "helping parents," "helping officers," "helping those in need," "charitable organizations" and "religious aspect of being helpful."To stress altruism, the textbook contains such sentences as "I help my parents with household chores and help my brothers and sisters…" (Isst, 2018: 8) , "I help other people and officers to maintain safety (Isst, 2018: 9) and "I help the hurt and the oppressed" (Isst, 2018: 23) .The textbook asserts that recent developments in international relations and communication and transportation technologies have allowed for the institutionalization ofcharitable activities and presents many international aid organizations such as the Red Crescent and Red Cross as examples (Isst, 2018: 25) . For example, it states "The Red Crescent is an institution Kaya 603
that sends aid to the victims of natural disasters and wars. The Red Crescent provides first aid to the wounded and takes them to the hospital in the event of an incident" (Isst, 2018: 24) . As for the religious aspect of being helpful, the textbook includes "And whoever saves oneit is as if he had saved mankind entirely," which is the 32 nd verses (āyāt) of the Al Māʼidah chapter (sūrah) of the Quran. The textbook furthers its emphasis on altruism by stating "Allah has commanded that people be empathetic and helpful" (Isst, 2018: 23) .
CONCLUSION AND RECOMMENDATION
The seventh-grade Turkish social studies textbook written in 2018 based on the updated curriculum highlights the value of scientificity most, followed by freedom, responsibility and sensitivity.This result is consistent with those of previous studies on curricula and textbooks of different grades. Keskin (2008) and Kuş et al. (2011; 2013) found that scientificity, responsibility and sensitivity were the most frequently emphasized values. The Turkish social studies textbook stresses scientificity under the themes of appreciating scientists and appreciating scientific thinking, highlights freedom under the subtheme of freedom of communication, emphasizes responsibility under the subtheme of individual responsibility and underscores sensitivity under the subtheme of sensitivity to cultural heritage. The textbook focuses on the value of love the least and does not make a mention of the values of honesty and frugality at all.
The seventh-grade Iranian social studies textbook highlights sensitivity most, followed by responsibility, scientificity and aesthetics. It stresses sensitivity and responsibility under the same subthemes as does the Turkish social studies textbook. The textbook emphasizes peace the least, which is only once.
The Turkish social studies textbook stresses the value of "caring for family" twice while its Iranian counterpart does it twenty times. As is known, religion, nation, tribe and family play a key role in identity formation (Kamyab, 2014) . Most behavior patterns and social learning develop in the family. From birth to early adulthood, the family is the first environment where children observe and develop behavioral patterns. Vergote argues that relatives play the most critical role in the formation of the religious identity of children (1978; in Özkan, 2018) and refers to Joachim Wach, a religious scholar, who states that the religious attitudes of children are greatly affected by those of adults and the environment in which they live, regardless of what culture they live in, and that sociologists make a connection between the psychology of religion and family psychology (Vergote, 1978) .The Iranian education system focuses on the Islamization of every aspect of society and the religious-oriented identity formation, and therefore, attaches great importance to family. It is known that Islamic values cannot penetrate school and everyday life without family support. This could explain why the Iranian social studies textbook highlights family values more frequently than its Turkish counterpart.
The Turkish social studies textbook lays stress on the value of "sensitivity" fourteen times while its Iranian counterpart emphasizes it fifty-five times within the context of national and religious themes, which are believed to be complementary to the value of "sensitivity." The Iranian social studies textbook portrays the pre-Islamic historical and cultural heritage of Iran as a holistic structure that has been preserved throughout history. It defines the pre-Islamic family structure, table manners and cultural elements (Nawruz etc.) as national values that have been passed on from generation to generation and should be preserved, and holds that the natural environment, including the historical structures, should be preserved as it is created by Allah. The fact that the Iranian social studies textbook makes references to religion for the preservation of national values and uses religion effectively in education and other fields for national purposes has been reported by other studies as well (Pals, 2018; Topaloğlu, 2010; Paivandi, 2012; Mehran, 1989; Mirfakhraie, 2016) .
The Iranian social studies textbook highlights the value of "responsibility" ten times more than its Turkish counterpart. However, the former generally emphasizes responsibility within the context of personal responsibility to family and to God, which seems contrary to the nature of social studies that tend to promote general values rather than individual values as stated by Parker (2009) .
The Turkish social studies textbook makes no reference to the value of "frugality" whereas its Iranian counterpart stresses it thirteen times, which is in line with the economic conditions of Iran. As is known, Iran's economy is based on the sale of petroleum products. The long Iran-Iraq war after the 1979 Revolution and the international sanctions imposed on Iran due to its nuclear programme cause economic problems, which adversely affect a large part of society. Therefore, the Iranian state encourages the public to perceive being frugal as a religious duty with reference to the Qur'an considering waste to be a great sin.
The Iranian social studies textbook lays stress on the value of "patriotism" more frequently than its Turkish counterpart, which could be interpreted as a reflection of Iran's political position. The Iranian social studies textbook refers to "Iran" as "our home" instead of "our country." Home, which is a space from a sociological perspective, points to a homogeneous family structure. The fact that the Iranian social studies textbook defines Iran as a big home reveals the homogeneous vision of the "ideal citizen" constructed by the Iranian state discourse. In other words, the Iranian education system aims at creating a homogeneous society of citizens who are obliged to abide by the father, who is the head of household, as a religious duty.
The analysis of the values in the seventh-grade Iranian social studies textbook shows that Iran is a religious nation state that nationalizes religious symbols or attribute religious values to national values to create a homogeneous society embellished with Islamic values. The ideal citizen that the Iranian education system aims to cultivate is the Iranian, Muslim and Shiite citizen, whose greatest duty is to protect the religion and the homeland. The Iranian social studies education plays an important role in cultivating that ideal citizen and functionalizes religion for national purposes rather than emphasizing it. Other studies show that this is not limited to the Iranian social studies education but is also the case for the whole Iranian education system. Hakimzadeh and Mousavi (2009) found that ideological values constituted 45.43% of the Iranian religious education textbooks and pointed out that values education had nothing to do with Islamic values. Hashemi and Ghorbanalızadeh (2015) reported that the ideological values in the Iranian social studies textbooks focused mostly (50.81%) on the formation of national identity. This trend results in people developing an attitude, which warrants further research at different levels (Hedayati et al., 2017b (Hedayati et al., , 2019 Shorehkandi and Aliasgari, 2017) .
The seventh-grade Turkish social studies textbook highlights the values of scientificity and freedom the most, both of which refer to universality and Westernization. These two values emphasize social properties rather than individual and religious properties and are therefore consistent with the objectives of social studies education. This result might be due to Turkey"s geographical proximity to Europe and its westernization efforts throughout history. The education system as a whole has served as a laboratory for the Westernization efforts undertaken by the Republican regime established after the Empire. The Turkish society was familiar, until recently, with Western values due to the Cold War and the transformations implemented for access into the European Union.
Islam was regarded as the only obstacle to Westernization and was therefore suppressed throughout the history of the Republic. The repressed Islam survived through underground activities carried out by families, small communities or religious communities. Since the early 2000s, Islam has gradually penetrated public life and become a political force that has challenged conventional secularism. As stated by Arjmand (2008) , with the political power of Islam, which has always been a potential power against the Westernization project, a social transformation was underway. According to the social studies curriculum revised in 2017, the 2005 curriculum was incomplete in terms of values education (f, 2018) . According to the discourse of the political power in Turkey, Western values cause social degeneration, and therefore, the education system should pay more attention to values education. The steps taken to integrate values education into all curricula and textbooks can be interpreted as an indication of a trend bearing resemblance to what has been observed in Iran. Different from the Turkish social studies textbook, the Iranian social studies textbook concentrates on the value of responsibility under the subthemes of "corporate responsibility" and "responsibility of the state." Besides, the Iranian social studies textbook also makes reference to the religious aspects of the values and quotes the Quran, hadiths or prominent figures in history, which might be due to the fact that this method helps students learn values more easily. The two textbooks differ significantly by how frequently they underscore the values. The Iranian social studies textbook highlights the values 30% more frequently than its Turkish counterpart. Education is a process and learning occurs through periodic experiences and emphasis. It is, therefore, recommended that the Turkish social studies textbook makes reference to values more and in a balanced way.
The following suggestions can be made:
1) Future studies should make comparative analysis of how frequently social studies textbooks of other grades address values. Such studies can yield more general results regarding the curricula and textbooks of both countries. They can also address different levels of education, curricula and values education in different countries by using qualitative and quantitative methods such as observation, interview and document analysis.
2) Future studies can also investigate the effect of values education on Turkish and Iranian students" attitudes. Determining whether there is a relationship between how frequently textbooks address values and the way students develop attitudes will contribute to the field of values education.
3) The Iranian social studies textbook has a section titled "A Conversation with Dear Teachers" that explains the content and objectives of the social studies curriculum, and why it is taught and what teachers should be careful about. However, The Turkish social studies textbook has no such section. Adding such a section can help Turkish students to become more aware of what they learn and why they learn it.
